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Education is the pillar of national development, social cohesion, and economic 

progress. However, all nations' education systems are different in nature, 

quality, and cost. The research compares the education systems of Pakistan, 

India, and the Western world on the basis of a model of dialectic debate to see 

their similarity and dissimilarity. The research is of qualitative nature, 

consisting of semi-structured interviews with 30 educationists; ten from each of 

Pakistan, India, and Europe. Interview content analysis and critical review of 

200 sources suggest that the bifurcation within the educational system in 

Pakistan further intensifies socio-economic divides but in a vain attempt fails 

to achieve its stated purpose. India's policy-driven model, on the other hand, 

has raised the lower and the middle class, boosting institutional development. 

Western models of education in Europe and North America prioritize empirical 

research, skill creation, and inclusivity, which have been the most important 

drivers of economic development as well as social mobility. Research points 

out that Pakistan's current four-layered education system consisting of 

government schools, madrassas, middle-class private English-medium schools, 

and elite schools are deepening disparity rather than working towards national 

integration. India's NEP 2020 demonstrates the effectiveness of systematic 

policy action in literacy rates and employability in labor markets, while 

Western nations focus on empirical research based, competence-based 

schooling to equip students for active labor markets. The respondents point out 

the strong imperative that Pakistan needs a National Unified Education Policy 

so that there is an integrated, integral system of schooling for all kids up to the 

secondary level. Otherwise, the large and ever-increasing number of people in 

Pakistan will continue to generate economic and security challenges within 

and outside Pakistan, with effects on labor markets, migrant flows, and 

geopolitical stability. The study concludes that an integrated education system 

in Pakistan based on India and the West has the capacity to propel institutional 

building, economic mobility, and social cohesiveness. Policy remedies are 

increased budgetary allocations towards education, teacher certification 

programs, curriculum reform, and e-learning to bridge the rural-urban divide. 

The research follows that if prompt action is not taken, Pakistan's ailing 

education system will not only hinder nation-building but also leave permanent 

marks on the security environment in the world and global economy. 
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Introduction 

The pillar of human capital, social, intellectual, and economic framework of societies is education. 

Throughout the course of time, countries that have cherished education have reaped immensely 

with socio-economic dividends, innovation, economic development, and democratic consolidation 

(World Bank, 2022). The role of education in nations' development can be sensed through China's 

rapid economic development, where education reform and intervention by the government 

coexisted with investment in higher education and lifted hundreds of millions above the poverty 

line (UNESCO, 2021). Similarly, European investment in quality education during the Industrial 

Revolution propelled technological change, economic growth, and the creation of a knowledge 

economy (OECD, 2023). 

Philosophers throughout history have not been in consensus regarding the structure and 

functioning of education and its influence on education systems around the world today. Plato's 

writing was centered on an education system that emphasizes rationality and civic responsibility 

and designed curricula to produce complete individuals (Plato, trans. 2007). John Dewey's 

pragmatism was centered on learning by experience through arguing that education systems should 

be adaptive and value solving real-life problems (Dewey, 1938). Equally, Paulo Freire's pedagogy 

of the oppressed believes that education has the power to empower people by developing critical 

consciousness, mainly for the oppressed populations (Freire, 1970). This kind of philosophical 

argument has, in turn, influenced contemporary education policy in some regions with some 

leaning towards systematic learning and others promoting creativity, diversity, and critical 

thinking. 

In the past, nations that prioritized education as a priority on their agendas have experienced 

unprecedented socio-economic growth. The fast development of China has been dependent on its 

technological education and research-based learning, which spearheaded industrial growth and 

innovation (World Bank, 2022). Similarly, prioritizing mass education in Europe in the Industrial 

Revolution brought technological and economic development for the continent (OECD, 2023). The 

Scandinavian model, and specifically Finland, has gone further to enhance education by adopting 

learner-centered pedagogy, even access, and competency-based testing to achieve some of the 

highest literacy and innovativeness levels in the world (Schleicher, 2023). 

Although the global trends demonstrate the potential of education to build nations, education 

structurally continues to be confronted by developing nations. In spite of the universal effort, 

education deficits, traditional curricula, and low finances characterize most low- and middle-

income nations, hindering their progress towards sustainable development (World Economic 

Forum, 2023). India and Pakistan in South Asia have two different models of educational progress. 

India has made policy changes improving access to quality education, initiating economic mobility 

and institutional resilience (Chakrabarti & Somanathan, 2021). Pakistan is trapped in the self-

perpetuating cycle of education stagnation and patchwork systems that create instead of 

eradicating social inequalities (Rahman, 2022). 

This study aims to describe the education systems of Pakistan, India, and the West and contrast 

their similarities, differences, and effects on national development. According to dialectic debate 

method, this study critically analyzes the performance of these systems in attaining social mobility, 

economic growth, and institutional development. This research establishes the important need for 

significant policy reforms within the Pakistani educational sector by adopting the best existing 

global practices widely. By comparing studies of such education paradigms, the paper tries to 
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contribute to intellectual thought on education as a widespread motivational force of national 

development. 

Problem Statement 

Education in Pakistan comes naturally under four distinct categories of institutions, each serving a 

distinct socio-economic class, thus contributing to society fragmentation and not cohesion 

(Rahman, 2022; Ahmed, 2023). The education here is specialized in religion only in madrassas, 

hence limiting the students from being part of the overall workforce, and also most likely to be 

isolated from modern socio-economic realities (Khan & Iqbal, 2021). Government schools, with 

poor finance and infrastructure, are not providing quality education, and thus the students are ill-

equipped to face the modern job market (State Bank of Pakistan, 2024). Middle-class English 

medium schools emphasize memorization, educating students for lower and middle-management 

positions but without analysis and leadership (Hussain, 2023). At the top of the hierarchy, elite 

private schools educate future leaders, perpetuating a neo-colonial elite that continues to dominate 

Pakistan's political, economic, and social scene (Choudhry, 2021). Contrary to India, whose 

education policies aim to bridge socio-economic divides, or the West, where education is driven by 

inclusivity and innovation, Pakistan's system continues to perpetuate inequality, hindering national 

unity and development (Chakrabarti & Somanathan, 2021). 

The effects of this fragmented system are long-standing. The lack of an integral education system 

gives rise to a polarized society, where top-notch education is a privilege, not a right (World Bank, 

2022). It not only broadens income gaps but also discourages institutional progress, as most of the 

citizens do not possess vehicles of socio-economic mobility (OECD, 2023). Moreover, an 

education system that prioritizes exclusivity over inclusivity negates innovation, economic 

productivity, and democratic leadership (Altbach, 2020). Pakistan can lag behind regional and 

international peers only if the reforms are done with a great sense of urgency, further enlarging the 

human capital development, research, and industrialization gap (Mukherjee & Sharma, 2022). 

Education is the cornerstone of national development, and its consistent disregard has threatened 

the stability and future of the nation in the long term (Choudhry, 2021). 

The aim of this study is to fill the theoretical gap on how Pakistan's education system has 

adversely contributed to the development of its institutions and citizens as a unifying country 

(Hussain, 2023). There have been policy-led education reforms in India that have included 

multicultural communities as a unifying national community, but in Pakistan, the nation remains 

divided along lines of language, ideology, and class (Rahman, 2022). By critically examining 

Pakistan's education system deviating from India and Western education systems, the present 

research hopes to provide insights on the way policy interventions can create a holistic and 

foresight-oriented education system (Chakrabarti & Somanathan, 2021). The study will be 

contributing to the wider debate of educational equity and national development by proposing 

recommendations for the reform of the education system in Pakistan so that it becomes a catalyst 

for change in society rather than contributing to destabilizing society (World Economic Forum, 

2023). 

Research Questions 

1. In what ways do the four diverse education systems in Pakistan support socio-economic 

stratification and national disunity? 
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2. In what ways is Pakistan's education system distinct from India's policy-based model and 

Western empirical models? 

3. What are the socio-economic and institutional effects of a diversification of education systems 

in Pakistan? 

4. How have India and Western nations utilized their education policies in fostering national unity, 

innovation, and economic growth? 

5. Recommend policy changes which can introduce reform in the education system in Pakistan for 

greater inclusivity, equity, and national development? 

Research Methodology  

Qualitative research design has been used in this study to explore deeper causes and implications 

of Pakistan's deconstructed education system compared to India and Western models. 

Phenomenological approach has been used, with a degree of freedom for close scrutiny of 

experience and perception of education experts towards effectiveness, inclusiveness, and 

responsiveness of the education systems in question (Creswell, 2023; Denzin & Lincoln, 2022). 

To support the objective of gathering rich, narrative data on the dynamics of Pakistani, Indian, and 

Western education, qualitative, interview-based research design was adopted. It entailed 

administering semi-structured interviews to 30 education specialists: ten each from Pakistan, India, 

and Europe. The design supports comparative thematic analysis, making it possible for one to gain 

in-depth comprehension of how different education systems affect country development (Merriam 

& Tisdell, 2020; Patton, 2021). 

Data were collected using primary data sources via virtual semi-structured interviews and face-to-

face interviews. Semi-structured interviews as a data collection tool were utilized to bring out 

thematic content themes such as the effectiveness of curricula, socio-economic mobility, 

institutional development, policy-making, and educational inclusion. 45 to 60 minutes’ interviews 

were carried out, with data transcription for analysis subsequently (Silverman, 2021; Charmaz, 

2023). 

Thematic analysis was used to identify patterns and themes that emerged from the interview 

transcripts. The analysis allows for the systematic examination of participants' accounts to uncover 

commonalities and variation in the education systems (models) of Pakistan, India, and the West. 

Data analysis was conducted using NVivo software for the sake of ensuring the use of good coding 

and categorization of qualitative data (Braun & Clarke, 2021; Flick, 2022). 

The results' validity and reliability were attained by applying triangulation in which data were 

validated against education systems literature. Member checking was through reading transcripts 

to participants to gain feedback and verify. Peer debriefing was also employed with other 

education researchers to promote objectivity and be consistent with theme coding (Lincoln & 

Guba, 2022; Miles, Huberman, & Saldana, 2023). 

In conducting this research, there was ethical research practice, including informed consent of the 

respondents, secretive handling of their responses, and data security. Data collection and analysis 
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were conducted in conformity with procedure of informed institutional ethics to ensure integrity 

and transparency of collected and analyzed data (American Educational Research Association 

[AERA], 2023; British Educational Research Association [BERA], 2023). 

Conceptual Model  

Conceptual Model: Pakistan Education System and World Contribution 

The second conceptual model graphically depicts the cause-and-effect process of Pakistan's 

education sector and its global consequences. It indicates how Pakistan's decentralized education 

sector results in socio-economic disparities, economic stagnation, and negative global 

consequences. The model, however, uses India's policy reforms and Western empirical models as 

the standard of good quality educational transformation and inputs into the recommended National 

Unified Education Policy as the solution. 

Key Elements of the Model 

Root Problem: Pakistan's Segmented Education System: The current four-tier system (madrassas, 

government schools, private schools, and high-fee schools) institutionalizes inequality and widens 

class divisions. 

Consequences: Socio-Economic Inequalities: Unequal access to education limits social mobility, 

leading to class- and economic-based segregation. Stunted Economic Growth: A lower education 

level in the workforce lowers national productivity, entrepreneurship, and employment 

opportunities. 

Global Implications: Economic instability, mass migration, and security threats impact regional 

and global labor markets. 

Policy References (Good Examples): India's Policy-Driven Model: The NEP 2020 of India 

endorses inclusivity, vocational training, and e-learning with emphasis on in-depth reforms. 

Western Empirical Model: Western countries give high priority to empirical research-based, 

analytical, competency-based education to ensure economic stability and competitiveness at the 

national and international level. 

Proposed Solution: National Unified Education Policy: A single education system with a 

prescribed method to deliver equal access, modified syllabus, and skill-based education to all the 

kids up to the secondary level. 

The following conceptual model illustrates these relationships: 
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Figure 1: Conceptual Model 

Literature Review 

Crisis in the Education System of Pakistan: Pakistan's education system remains largely 

segmented along socio-economic lines and not national integration (Rahman, 2022; Ahmed, 2023). 

Researchers are of the view that the present four-tier madrassa, state school, private English 

medium school, and elite school system only reinforces class divisions and not unity (Khan & 

Iqbal, 2021; Hussain, 2023). Empirical experience reveals that policy-intervention shortfall has 

been the culprit of non-uniform curricula structures, lack of qualified teacher training, and adverse 

test practices (World Bank, 2023). 

Indian Education: A Policy-Based Model India, however, has made a deliberate thrust towards 

education reforms focusing on skill development, inclusivity, and technology-led growth 

(Mukherjee & Sharma, 2022; Chakrabarti & Somanathan, 2021). The National Education Policy 

(NEP) 2020 has remained keen on curriculum upgradation, additional scale-up of online learning, 

and enhancement of research and development in higher education (Government of India, 2023). 

Scholars also contend that they have increased rates of literacy, employment, and economic status 

considerably (Banerjee & Duflo, 2023). 

Western Education: Inclusive and Empirical Model Western countries have traditionally focused 

on empirical research, innovation, and competency-based education in their education system 

(Altbach, 2020; Maddison, 2023). Research identifies that the focus on analytical ability, 

interdisciplinary education, and vocational training makes students employable for an innovative 

economy (OECD, 2023; European Commission, 2023). Further, policy settings for countries such 

as Finland, Germany, and the United States prioritize lifelong learning, equity, and universal 

access (Schleicher, 2023). 
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Dialectic Contradiction: Synching the Systems Jarring juxtaposition with India's hierarchical 

policy-based systems against Pakistan's worn-out system has the sensitivity of exerting pressure at 

home for reform. The experts are assured that although India's policy designs have helped the 

nation in the process of development, Pakistan's inability to implement comprehensive reform 

exaggerated social disparities (Choudhry, 2022; UNESCO, 2023). In addition to this, the Western 

research focus, technological use, and competency-based education model does not exist within 

the national education system in the country either (Altbach, 2023). This research also adds to the 

debate by discussing how Indian and Western education policy can be used as viable models to 

transform the Pakistani system (Banerjee & Duflo, 2023; OECD, 2023). 

Discussion and Findings  

Thematic analysis of 30 Pakistani, Indian, and European education specialists reveals vast 

differences in the organization of the education system and its effects on national development. 

The results capture Pakistan's failing education system, India's policy-driven system success, and 

Western empirical-based education approaches as a success. 

Pakistan's Structural Rift: The facts corroborate that the education system in Pakistan is highly 

differentiated into four subsystems of madrassas, state schools, middle-class private English-

medium schools, and private elite schools (Rahman, 2022). The structural rift provides unequal 

access to education and consolidates socio-economic disparities in place of social cohesion 

building (Ahmed, 2023). Interviewers in Pakistan noted that the madrassa system remains isolated 

from the needs of today and that the government schools do not have proper funding, 

infrastructure, and qualified teachers (Khan & Iqbal, 2021). Elite schools are making kids ready to 

compete at the global level, while the rest of the Pakistani children lag behind. 

Segmented as India's education system is, limited though it has been, has been more integrated due 

to policy initiatives such as the National Education Policy (NEP) 2020 (Chakrabarti & 

Somanathan, 2021). Policymakers also accord attention to vocational education, e-learning, and 

skill formation, thus imparting the system with greater integration. Similar to Western economies, 

inclusive and standardized education assumes priority in significance, which means research-based 

learning and criticality in the teaching process (OECD, 2023). 

Policy-Determined Rather Than Patchy Education Paradigms: The primary finding is that 

Indian education is policy-led, and this guarantees economic mobility and institution growth. 

Scholars depicted how Indian investments in e-learning portals, science, technology, engineering, 

and mathematics (STEM) education, and higher education reforms have achieved the highest 

literacy and employability rates (Mukherjee & Sharma, 2022). In comparison to Pakistan, whose 

overall and politically weaker education policy remained, India has maintained policy stability 

regarding education (Government of India, 2023). 

Western educational models also verify this claim by outlining the manner in which systematic 

education policy plays its part in economic and technological progress. Finland, Germany, and 

America give precedence to lifelong learning, equity, and research-driven education, and it 

produces highly trained human capital (Schleicher, 2023). Inability of Pakistan to invest in 

education—is under 2% of its GDP—and it is the prime reason for its decline at the institutional 

level (State Bank of Pakistan, 2024). 
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Pedagogy and Curriculum: The highest field of findings was pedagogy and curriculum. The 

experts believed that the curriculum of Pakistan remains not only outdated and examination-

focused but also lags behind in the nurturing of critical thinking and analytical skills (Hussain, 

2023). The switch in the medium of instruction—from regional tongues at primary levels to 

English at intermediate levels—is likewise discriminatory against children of less wealthy 

segments (Ahmed, 2023). 

India's NEP 2020 addresses these with competency-based learning and bilingual education to 

empower students to learn the mother tongue while acquiring core skills (Chakrabarti & 

Somanathan, 2021). Western education is given a high priority in Nordic countries to direct it 

towards child-centered education toward innovation, problem-solving capabilities, and individual 

inquiry (Maddison, 2023). 

Finance and Infrastructure: Comparative Perspective The interviews uniformly made reference 

to financing as impacting the quality of education. The West and India spend a lot on their 

education budgets, e.g., modern infrastructure, professional development among teachers, and 

increasing the scale of research (Altbach, 2020). Pakistani interviewees uniformly made reference 

to underfinancing as being the major constraint, where government schools often lack even 

foundational facilities and ghost schools are a recurring phenomenon (State Bank of Pakistan, 

2024). 

State and public-private partnership models of India have traditionally steered institution 

development in learning institutions, producing quality and accessibility (Mukherjee & Sharma, 

2022). Continuous investment in education is a bedrock component in Western models, 

acknowledging the direct contribution of education towards country development and innovation 

(OECD, 2023). Pakistan's inability to suitably invest in education at its core is a major setback 

towards institution development and producing human capital (Rahman, 2022). 

Education as a Tool of National Cohesion: The most significant finding is that education in India 

and the West serves as an inclusive tool to advance national cohesion and economic growth, but 

Pakistan's education advances social disintegration (Choudhry, 2022). The researchers added that 

Indian policies are inclusive of linguistically and culturally diverse groups (Government of India, 

2023). Conversely, Pakistan's diversity has socio-economic stratifications with low mobility 

among the lower and middle classes (Rahman, 2022). 

Western education systems, that is, America and Europe, emphasize civic education and 

democratic participation to foster engaged citizens (Schleicher, 2023). Pakistan's curriculum, with 

no civic education and critical thinking, has resulted in minimal democratic participation and 

institutional instability (Ahmed, 2023). 

Conclusion and Policy Recommendations 

A level equal education for every child of Pakistan through secondary level is not only a national 

need but an international one. The present study has again placed in the limelight the profound 

socio-economic inequalities wrought by Pakistan's bifurcated education system that still yields a 

split people and not one national entity (Rahman, 2022; Ahmed, 2023). The existing four-level 

education system only strengthens class isolation and shuts avenues for lower and middle classes 

mobility and opens pathways for an elite class (Khan & Iqbal, 2021). The distance, if unresolved, 

will not only continue strengthening Pakistan's inner crises but further destabilize worldwide 
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economic stability because of the ever-increasing colossal population of the country (World Bank, 

2023). 

Pakistan is home to over 250 million people, and over 60% of them form a youth population; 

therefore, an un-serving education system will be disastrous for world labor markets and economic 

growth (United Nations Development Programme [UNDP], 2023). A country with millions of 

unemployed illiterate youths will result in increased global unemployment, migration pressure, and 

economic instability in areas (OECD, 2023). In addition, an illiterate population in education is 

highly vulnerable to extremism, crime, and socio-political instability that may become a global 

security threat and hindrance to economic growth (Schleicher, 2023). 

There is a need for a change in national policy to a single system of education to counter these 

impending threats. The adopted model has to ride on the strength of India's policy-driven 

education system and combine it with empirical Western models (Maddison, 2023; Chakrabarti & 

Somanathan, 2021). This implies investing in teacher training, curriculum upgradation, digital 

learning centers, and resource shifting between rural and urban schools in an even distribution. 

India's NEP 2020 is a great example of how systemic change can be achieved in literacy rates, 

employability, and economic growth for the country (Mukherjee & Sharma, 2022). Finland and 

Germany and other Western countries also focus on lifelong learning, vocational training, and skill 

development to equip learners with the competencies for jobs in modern labor markets (Altbach, 

2023). 

This research firmly recommends that the Government of Pakistan must formulate a National 

Unified Education Policy under which uniform curricula are implemented in all schools, linguistic 

barriers are eliminated in primary education, and vocational education is given priority. Education 

needs its budget increased to at least 4% of the GDP on the lines of best-practice international 

models of education (State Bank of Pakistan, 2024). Teacher certification programs must be 

introduced to attain pedagogic excellence, and the integration of technology must be the highest 

priority to bridge rural-urban gaps (Hussain, 2023). Failing to reform timely, Pakistan's education 

crisis not only will slow down the country's growth but also will cause permanent damage to the 

world economy and security environment. 

Educating Pakistan is needed to stabilize the region and economically develop it. The new 

education system must be properly designed to confer substantial thinking ability, employability, 

and social mobility potential to half a billion children, thereby ultimately developing a more 

innovative and globalized labor pool globally (World Economic Forum, 2023). The alternatives 

are clear-cut: Pakistan must move quickly to redesign its education system or risk economic and 

social collapse on the national as well as the global level. 
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